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Introduction
Community National Schools were established as a new model of multi-
denominational education for 21st century Ireland. In Ireland, patrons 
develop programmes to provide for religious and/or ethical education,  
that underpins the ethos of their schools. GMGY is the patron’s curriculum 
for Community National Schools and caters for children of all beliefs, 
religious and secular. As such it aims to support, promote and underpin the 
multi-denominational ethos of these schools. A multi-denominational ethos 
is one which seeks to foster a genuine respect between all belief systems in 
the school community. 

In the 2011 national census, over twenty-eight 
belief systems, both secular and religious, were 
represented in Ireland. Figure 1 demonstrates 
the growth of the main denominations within 
the country since 1991. Community National 
Schools (CNS) through their ethos and supported 
by the Goodness Me, Goodness You! (GMGY) 
curriculum aim to prepare children for life in this 
pluralist society by providing a high quality, child-
centred, inclusive, multi-denominational primary 
education for every child. 

While this document is described as an 
introduction and overview of the curriculum, 
by request of the GMGY School Network Group1  
and the CNS Management Group2, it extends 
beyond the breadth of a standard introduction 
and overview document supporting the current 
and future development of the curriculum. This 
document articulates an understanding of the 
GMGY curriculum for senior classes by describing 
the fundamental approaches and principles, 
as well as the context for the emergence of the 
curriculum. It also provides a framework for 
future development by delineating the various 
parts of the curriculum and the vision of a process 
curriculum, which will continue to evolve through 
co-operative work between the various key 
stakeholders of the school communities. 

The document also outlines the ethos of the 
Community National School, as well as the 
vision, aims and strands of the GMGY curriculum 
before describing the underpinning philosophies 
and approaches which have informed its 
development. Finally, this overview document 
explains the role of parents and teachers in  
the realisation of the aims as envisaged by  
the curriculum. 

 
 

1The development of the curriculum is informed by engagement with the GMGY School Network Group, a group consisting of a     
teacher representative from each CNS. The leadership role played by the GMGY School Network Group ensures the curriculum 
is developed in line with the needs of the school community. 
2The CNS Management Group, consisting of principals and school managers, provides guidance and support in this process of 
curriculum implementation at school level. 
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Figure 1: Annualised growth rates of religions in Ireland, 1991 – 2011 (Central 
Statistics Office, 2012, p. 7)
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4Under the Education and Training Boards Bill (2012), County Dublin VEC was amalgamated with Dún Laoghaire VEC to form 
the Dublin and Dún Laoghaire Education and Training Board.

The Community National School model
The Community National School (CNS) model 
was established in 2008, initially  under the 
patronage of the Minister for Education and Skills 
with the Education and Training Boards (ETBs) 
as patrons designate, and has been evolving ever 
since. The formal transfer of patronage of these 
schools to the  ETBs  is currently being completed. 
Community National Schools are primary schools 
founded in local communities. These schools are 
child-centred, inclusive, multi-denominational, 
state-supported schools which strive to provide 
high-quality primary education for every child 
in line with the principles of the Primary School 
Curriculum (DES, 1999). 

In Ireland, patrons develop programmes to 
provide for religious and/or ethical education, 
that underpins the ethos of their schools. GMGY is 
the patron’s curriculum for Community National 
Schools and caters for children of all beliefs. As 
such it aims to support, promote and underpin 
the multi-denominational ethos of these schools.

While GMGY began its development under the 
authority of County Dublin VEC4, since 2012 the 
GMGY curriculum has been developed by the 
National Council for Curriculum and Assessment 
(NCCA) in collaboration with the network of 
Community National Schools. There are currently 
eleven Community National Schools, although it 
is expected that this number will continue to grow 
in the coming years. 

The current list of schools is set out below. 

Table 1: Name and location of current Community National Schools

Name of school Location
Ard Rí CNS Navan, Co. Meath

Scoil Aoife CNS Tallaght, Co. Dublin

Scoil Aonghusa CNS Mallow, Co. Cork

Greystones CNS Greystones, Co. Wicklow

Scoil Choilm CNS Clonsilla, Co. Dublin

Scoil Chormaic CNS Balbriggan, Co. Dublin

Naas CNS Naas, Co. Kildare

Scoil Ghráinne CNS Phibblestown, Co. Dublin

Citywest and Saggart CNS Citywest, Co. Dublin

Lucan CNS Lucan, Co. Dublin

Scoil Chlíodhna CNS Carrigtwohill, Co. Cork
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Figure 2: Nationality of parents of children attending Community National 
Schools (2015)

Figure 3: Belief systems of children attending Community National Schools (2015)

32% Irish 

22% African 

34% Other European 

10% Asian 

1% British / American

1% Other Nationality/  
Undeclared

45% Catholic 

16% Muslim

22% Other Christian 

1% Humanist 

8% Orthodox 

2% Hindu

5% Secular

1% Buddhist

Community National Schools welcome children from a range of nationalities and belief systems, as 
evident from the enrolment information from 2015 outlined in Figures 2 and 3 below. The enrolment 
policies of Community National Schools reflect the inclusive nature of their ethos, and as such do not 
distinguish between children according to their faith in their enrolment procedures.
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What is the ethos of Community  
National Schools?
Like many primary schools in Ireland, Community National Schools  
place the interests of the child first. The school aims to promote a holistic 
approach to education, developing all aspects of the child - intellectually, 
physically, culturally, morally and spiritually. The schools aim to provide 
a high-quality education where each child is encouraged to reach their 
potential. To achieve this, teachers have high expectations for their  
pupils in a caring and nurturing environment. 

The Community National School model strives 
to become the centre of the local community. 
Children are encouraged and supported in living 
their lives to the full through their interactions 
with their home, their community and their 
school. The school supports the home and the 
community in the holistic development of the 
child, and they in turn support the school.

It is the policy of the CNS model to respect, 
celebrate and recognise diversity in all areas of 
human life. Respect for plurality of beliefs is seen 
as integral to the daily routine of the school; 
everybody is valued and treated with respect 
and diversity is recognised and celebrated. 
Children are encouraged to view diversity as 
something which reflects the community from 
which they come from. The schools endeavour 
to encourage children to have a pride in what 
makes them different and a belief that difference, 
when respected and valued, gives strength and 
vibrancy to the school community and the wider 
community in which they live.

For parents, the Community National School 
promotes an open and consultative environment, 
where they are recognised as partners in their 
child’s education. The school encourages parental 
involvement in the education of their children 
and endeavours to support them in this process. 

School staff members take collective 
responsibility for all pupils, the school 
environment, good staff relations, a nurturing 
work atmosphere and a positive school 
reputation. Every Community National School 
staff member shares a commitment to the 
respectful treatment of each child. The school 
works closely with community organisations 
and community leaders to enrich the education 
of their pupils, endeavouring to provide 
opportunities for the wider community to  
become involved in the life of the school. 

This collaborative model of education described 
by the ethos of Community National Schools is 
also reflected in the evolution and development 
of the GMGY curriculum.
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The Goodness Me, Goodness You! curriculum 
How is the curriculum being developed?

The GMGY curriculum has been in development 
since 2008. GMGY is a process curriculum; a 
curriculum which evolves as the school evolves. 
To this end, the connection between GMGY 
and the Community National Schools is an 
indispensable feature of the process of curriculum 
development. The completion of curriculum 
content from junior infants to second  class is a 
notable milestone in the work to date. Attention 
now turns to the development of the curriculum 
for the remaining primary years, third to sixth 
class, which is the basis for this document. 

The development of the curriculum for senior 
classes takes place in line with an authentic 
collaborative model of development, where 
teacher experience and voices, alongside child 
voices, are central to the development of the 
curriculum. Development continues to be 
informed by engagement with the GMGY School 
Network Group, a group consisting of a teacher 
representative from each CNS. The leadership 
role played by the GMGY School Network Group 
ensures the curriculum is developed in line 
with the needs of the school community. This 
connection is seen as essential in developing a 
curriculum that enables schools to live out their 
ethos fully.

In addition to the development process outlined 
above, the GMGY Project Team works closely 
with the CNS Management Group, comprising 
school leaders and school managers; and the CNS 
Steering Committee, comprising school managers 
and officials from the Department of Education 
and Skills. Engagement with these groups 
provides an opportunity to share information from 
the Community National Schools and to discuss 
matters relating to curriculum implementation. 
The National Council for Curriculum and 
Assessment also seeks opportunities to  
connect with initiatives that may feed into  
the development of the GMGY curriculum. 
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The development structure for the GMGY 
curriculum ensures extensive engagement with 
stakeholders involved in Community National 
Schools. Their views and opinions have been 
integral to the development of the curriculum 
for senior classes and will continue to inform the 
further development of GMGY. 

Figure 5 offers an outline of four inter-related 
supports of the GMGY curriculum for senior 
classes which have been developed through 
the process described above. Each supports 
teaching and learning experiences that contribute 
to the holistic development of the child and 
the realisation of the vision and aims of the 
curriculum, as described in the following section. 

CNS Steering 
Committee

CNS  
Management 

Group

GMGY School 
Network 

Group

Child, 
parent and  

teacher 
voices

Figure 4: An overview of the development structures for the GMGY curriculum for 
senior classes
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GMGY: Introduction and Overview
The GMGY Curriculum for Third to Sixth Class: Introduction and Overview 
articulates the fundamental approaches and principles, as well as the context for 
the emergence of the curriculum . It provides a framework for the ongoing and 
future development of the curriculum by delineating the most significant parts 
of the curriculum, a summary of the work to date and the vision of a process 
curriculum which will continue to evolve through co-operative work between the 
various key stakeholders and educational partners. 

GMGY Curriculum
The GMGY Curriculum for Third to Sixth Class is the introduction and overview 
put into action. It is described in terms of strands and elements, each linked to 
learning outcomes. The planning process is also described.

Support Materials for Parents and Children 
The support materials for parents and children enable parents to take an active  
role in the GMGY curriculum. GMGY recognises parents as the primary educators 
of their children and the support material supports parents in this role. The GMGY 
website hosts resources that parents can use at home to further support their 
child’s learning.

Support Materials for Schools and Teachers
The support materials for schools and teachers include practical advice that 
will inform the teaching of GMGY in the CNS schools. A teacher handbook will be 
produced to accompany the GMGY curriculum. This will include guidelines for the 
approaches to planning, teaching and learning for GMGY. The support materials will 
continue to be developed with the aid of the GMGY School Network Group.  

Figure 5: Outline of the inter-related supports for the GMGY curriculum with regards 
to planning, teaching and supporting the holistic development of the child
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What are the vision and aims of the Goodness Me, 
Goodness You! curriculum?
Community National Schools seek to nurture the development of the child, 
by valuing all dimensions of the child’s family and community life including, 
among others, their beliefs and religions. The GMGY curriculum is a practical 
expression of that support.

The curriculum enables the child to live their life 
to the full by allowing them to express their whole 
self throughout the school day. The curriculum 
enables children to be active citizens in their 
local and global community, to think critically 
about the world around them, to experience the 
aesthetics of life in their encounters with the arts, 
to share their experience of the belief that they, 
and their families and communities, hold and 
to encounter the beliefs of others in a learning 
environment of inquiry and respect. Through 
this sharing of experience and acknowledgement 
of commonalities and differences, the child is 
enabled to live their life in an environment of 
respect for and appreciation of diversity.

The curriculum recognises and supports the 
parents’ role as the primary educators of their 
child. It supports the parents’ role as the guardian 
and educator of their child’s beliefs and traditions 
through encouraging the creation of a respectful 
and inclusive learning community where their 
child’s beliefs are valued. The curriculum also 
supports parents through the provision of 
interactive lesson materials for use in school 
and at home. The curriculum recognises the 
importance of the community in the family’s life 
and encourages families to become involved in 
and to contribute to their local community.

Through these processes the curriculum enables 
the holistic development of the child, supporting 
them to grow and flourish as active participants 
in their learning and in their communities.

In summary, the Goodness Me, Goodness You! 
curriculum aims to enable children to: 

• live a full life as a child and to realise their 
potential as a unique individual

• develop as a social being through living and 
co-operating with others, and so contribute  
to the good of society

• prepare for further education and  
lifelong learning

• be nurtured in their beliefs and values within 
the educational context of the school, as an 
intrinsic part of their living to the full, with the 
help of their family
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What are the guiding principles of  
the curriculum?
While the vision and aims of the curriculum describe the aspirations of 
GMGY, the guiding principles provide a shared understanding among 
the CNS stakeholders of how to pursue and achieve these. The guiding 
principles assist schools in planning for and using the GMGY curriculum  
and guide the development and review processes. 

These principles are informed by the Primary School Curriculum (1999), and by Aistear: The Early 
Childhood Curriculum Framework (2009). They take account of the Toledo Principles (2007) and the 
particular ethos of Community National Schools. They have also been informed by the experience 
of teachers, principals, and management in all primary schools who have been engaging with an 
increasing range of belief and faith communities, their families, and their children. 

An overview of the guiding principles is as follows:

• Community National Schools seek to nurture the development of the whole child, and they value 
all dimensions of the child’s family and community life, including beliefs and religions.

• Parents are the primary educators of their children, and families and communities are responsible 
for passing on traditions, values and beliefs.

• Respect for and celebration of the different beliefs of children is central to the ethos of a 
Community National School. This is mirrored in the GMGY curriculum and the facilitation of inter-
belief dialogue.

• The GMGY curriculum is developed with school communities in a process of engagement with 
partners.

The elaboration of the guiding principles, as expressed through the voices of the child, parents, 
teachers and school principal, are available on www.gmgy.ie and also as Appendix A in this document.
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How is the GMGY curriculum organised?
The GMGY curriculum is organised in line with wider developments in 
curriculum at national level. For instance, GMGY uses strands, elements 
and learning outcomes, in the same way as the new Primary Language 
Curriculum/Curaclam Teanga na Bunscoile. In GMGY, strands represent 
the main areas or modes of learning described by the curriculum, while 
elements describe the essential learning within each strand. Learning 
outcomes describe the expected learning and development for children  
at the end of a two-year period. 

The strands described in the GMGY curriculum are not discrete areas of learning, as they overlap 
and interact to form a holistic learning experience for the child. There are four strands in the GMGY 
curriculum for senior classes, outlined in Figure 6 below.

Figure 6: Strands in the GMGY curriculum for senior classes 

STORy We are a Community 
National School 

BELIEFS AND RELIGIONSthinking time
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Strands 
Story
The strand of Story builds on the narrative 
approach to teaching and learning found in the 
curriculum in the junior classes. This strand offers 
children an opportunity to explore the arts and in 
doing so gives children a space to develop their 
own imagination and creativity. Children explore 
story, poetry and drama; their history, authors, 
composition and meanings in an endeavour to 
develop their own skills as a storyteller and a 
writer and to develop an appreciation for the 
aesthetics of the arts. Children will come to 
appreciate the written and spoken word as  
a form of art and expression.

We are a Community National School
This strand develops organically from the guiding 
principles of the GMGY curriculum, Community 
National School ethos and school environment. 
It is guided by a ‘values education’ approach and 
refers primarily to the principles of child voices, 
parent voices, teacher voices and principal voices 
(as outlined in the mission statement of the 
Community National Schools5). It is envisaged 
that at least some of the materials for this strand 
can be developed from the context of the specific 
schools themselves. Thus, the strand will also 
allow for an individual school identity to be 
incorporated into GMGY, such as ‘We are Scoil 
Choilm’, ‘We are Scoil Ghráinne’ etc.

This strand also allows children to engage with 
the common values that the schools promote. 
The children will have an opportunity to explore 
the concepts of equality, self-identity, citizenship 
(both local and global), and human rights while 
also being provided with opportunities for 
creativity and innovation.

5The CNS mission statement as per www.cns.ie states that: 

Our mission is to provide a new model of primary education that reflects Ireland in 
the 21st century. The Community National Schools provide a welcome to each child in 
the community we serve and create learning opportunities in a setting of diversity and 
inclusion. Our schools cater for the physical, academic, social, emotional and spiritual 
needs of children within the school day in a supportive and caring environment.

FRIENDSHIP 

EXPLORING 
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Thinking time
This strand is grounded in the philosophy 
for children (also known as ‘thinking time’) 
approach. It seeks to develop children’s thinking 
and debating skills and to facilitate their 
understanding of both their own ideas and those 
of others. In this strand, there will be an emphasis 
on critical thinking, as well as on wellbeing, 
developing simultaneously the cognitive and 
affective dimensions of children’s learning. 
There is a very large network internationally of 
philosophy for children, which can serve as a 
foundation for the practice of Thinking time in 
Community National Schools. The nurturing of 
children’s thinking here can also serve as a solid 
foundation for the fourth strand.

Beliefs and religions
This strand seeks to develop children’s 
understanding of religion and belief, for self 
and other, through a comparative curriculum 
of belief and religions. The strand encourages 
inter-belief dialogue and the sharing of personal 
belief experience (religious and secular) in order 
to enable children to learn ‘about’ and ‘from’ 
religion. The family plays an important role in this 
strand by informing the child about the beliefs 
and traditions of the home; the child then shares 
this perspective with their peers and listens to the 
perspectives of others. In this strand, parents are 
enabled to nurture the belief of their child and  
the school supports them in this process of  
belief-nurturing.

To find out more about the detail relating to the 
elements and learning outcomes articulated by 
the curriculum, download our GMGY Curriculum 
for Third to Sixth Class document at www.gmgy.ie

FAMILY PROJECT DIVERSITY 



What are the theories, philosophical perspectives 
and pedagogies underpinning the curriculum?
GMGY is a multi-denominational curriculum 
in beliefs and values education. In terms 
of philosophy and pedagogy, GMGY can be 
described as inter-disciplinary. Across the 
curriculum, a pluralist epistemology and 
pedagogy is put into action which seeks to 
develop different aspects of children’s potential. 
This approach fosters a culture that honours 
and respects difference, by affirming the right of 
all human beings to believe and practise their 
beliefs, not only in their private lives but also 
in public life. This approach does not minimise 
differences but instead encourages conversations 
and discussions ensuring a greater understanding 
for the child of their sense of identity and 
belonging in this world. This underlying 
philosophy and pedagogy has been developed 
consistently from the principles of the Primary 
School Curriculum (DES, 1999) and Aistear: The 
Early Childhood Curriculum Framework  
(NCCA, 2009).

The curriculum employs an inter-disciplinary 
framework. Working out from an aesthetic 
approach to education, the pedagogies combine 
the more directive pedagogy of values education 
with the more constructivist approach of 
philosophy with children and the exploratory and 
dialogical pedagogy of inter-belief education. 
Figure 7 outlines some of the pedagogies which 
are used to teach GMGY. 
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Figure 7: Examples of pedagogies used to teach the GMGY curriculum

Enquiry-based or  
problem-posing approaches
(John Dewey/Paulo Freire)

Inter-belief dialogue  
in religious education
(Julia Ipgrave)

Interpretive approach  
to religious education 
(Robert Jackson) 

Belief-nurturing  
(Goodness Me,  
Goodness You!)

Character education and 
autonomy-based models of ethical 
and virtue education 
(Alasdair MacIntyre/Carol 
Gilligan/Nel Noddings) 

Philosophy with children/ 
Philosophy for children  
(Matthew Lipman)

Constructivist approaches 
(Lev Vygotsky/Jerome Bruner)

Constructivist Approach  
to Religious Education 
(Michael Grimmitt)

Toledo guiding principles on 
teaching about religions and 
beliefs in public schools
 (Office for Democratic 
Institutions and Human Rights) 
 

Children’s imagination/ 
Drama and aesthetic  
(Kieran Egan/Augusto Boal)
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What is belief-nurturing?
The concept of belief-nurturing has originated from the experiences of 
teachers, parents and principals in working with the GMGY curriculum.  
The term is used to describe the process that occurs during a child’s 
interaction with the teaching and learning supported by the curriculum.  
It is through a child’s engagement with this teaching and learning that their 
sense of belief is nurtured. The process itself is a realisation of the child-
centred principles and holistic approach to education advocated by the 
Primary School Curriculum (1999) and Aistear: The Early Childhood  
Curriculum Framework (2009).

While skills and dispositions that support the 
process of belief-nurturing are developed 
across the GMGY curriculum such as respectful 
listening, empathy and personal expression; the 
strand Beliefs and religions provides particular 
opportunities for this process to be supported. 
In this strand, children have the opportunity to 
learn about practices and customs of their own 
and other’s beliefs and religions. One aspect 
of this learning involves collaboration with the 
child’s family in which children are supported 
in the completion of a family project. Children 
explore the topic being studied in class, for 
example Celebrations, with their families. During 
GMGY the teacher explores the topic, first from 
a local perspective and then from a more global 
perspective. In the case of Celebrations, children 
may explore the history of celebrations in Ireland 
before exploring celebrations from around the 
world. During the family project, parents have 
an opportunity to explore the concept with their 
child from the belief perspective of their family 
and their belief community. This experience can 
be religious or secular in nature. For example, a 
Muslim family may explore the celebration of Eid 
or Ramadan while a family with a secular belief 
background may explore the celebration  
of birthdays or anniversaries.

When the family project is completed, children 
are asked to present their project to their peers. 
Children have an opportunity to listen to each 
other’s projects and to engage in conversation 
about these experiences. Through this sharing, 
children come to appreciate and value their 
different experiences and come to know 
something of the significant experiences  
of their peers.

In the process of belief-nurturing, parents are 
recognised as the primary educators of their 
child; however, the teacher plays an important 
role in this process. The teacher introduces 
children to the topic that children will be 
researching with their families; exploring the Irish 
and global context while providing children with 
the appropriate language to engage in dialogue 
with this topic. A learning environment that 
promotes respectful engagements and models 
appropriate dialogue is an important feature for 
this type of learning. The teacher facilitates the 
expression and development of respect among 
children, in a community of inquiry during the 
children’s presentation of their family project  
and the inter-belief dialogue component of  
the curriculum.
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Another important aspect of this approach is 
the role of the community, be it a religious or a 
secular community. The school recognises the 
community in the development of the belief 
of each child and actively seeks engagement 
with the local community. This may take the 
form of school visits from important people in 
the community such as a priest, imam or other 
community leader; or field trips to important 
places in the school’s locality, such as a 
synagogue, temple, church or other  
appropriate local landmarks. 

In summary, the curriculum and the underlying 
teaching pedagogies are directed towards the 
facilitation and expression of children’s beliefs 
and cultures, in an atmosphere of respect and 
dialogue. Children are enabled to learn about, 
discuss and research their own beliefs, with the 
help of their family. Through this process they 
are nurtured in their beliefs and learn about the 
beliefs of others in an atmosphere of respect and 
inquiry. Through the exploration of their shared 
understandings and their recognition of diversity, 
children learn to interpret their world as a global 
community in which diversity exists and should 
be appreciated and celebrated.

FAMILY PROJECT 

BELIEF 

SHARING 

UNDERSTANDING 

EXPLORING 

DIVERSITY 

RESPECT 



What methodologies are used in the Goodness Me, 
Goodness You! curriculum?
Like the Primary School Curriculum (1999), GMGY recommends the use  
of a wide variety of teaching methodologies in order to be inclusive of  
all learning styles. These have been complemented with methodologies  
from international practices and research and are outlined below.

Active learning:
The GMGY curriculum is designed to provide 
opportunities for active engagement in a wide 
range of learning experiences. Children are 
encouraged to respond in a variety of ways 
to particular content and teaching strategies. 
The teacher identifies particular stages of 
development and chooses a sequence of 
activities that will be most effective in advancing 
the child’s learning. This is the principle of guided 
activity and discovery learning. 

Collaborative learning: 
Children are stimulated by hearing the ideas 
and opinions of others and by reacting to them. 
Collaborative work exposes children to the 
perceptions that others may have of a problem or 
a situation. This interaction will help broaden and 
deepen an individual child’s understanding. The 
act of co-operating with others facilitates  
the child’s social and personal development  
and fosters an appreciation of the benefits  
of working cooperatively. 

Problem-solving: 
In the curriculum the child is encouraged to 
observe, collate and evaluate evidence, to ask 
relevant questions, to recognise the essence of 
a problem, to suggest solutions, and to make 
informed judgements. These activities help to 
foster the higher-order thinking skills such as 
summarising, analysing, making inferences and 
deductions, and interpreting figurative language 
and imagery. 

Using the environment: 
First-hand experience that actively engages the 
child with the immediate environment and with 
those who live in it is an effective basis for learning. 
The experience begins in the home and continues 
to expand as the child grows, from the immediate 
environment to the school and beyond. First-hand 
experience of different aspects of the curriculum 
outside the classroom adds to the relevance and 
effectiveness of children’s learning.

Integration: 
Integration refers to cross-curricular connections. 
What is important is a coherent learning process 
that makes connections between the different 
subjects. An emphasis on the interconnectedness 
of knowledge gives children a broader and richer 
perspective and reinforces the learning process.
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Thinking time: 
This is a methodology taken from the practice 
of philosophy for children. The children are 
presented with a topic or a problem. The 
children take some thinking time to devise their 
own questions. They choose a question that 
interests them and, with the teacher’s help, 
discuss it together. The teacher is concerned 
with getting children to welcome the diversity 
of each other’s initial views and to use those as 
the start of a process that involves the children 
questioning assumptions, developing opinions 
with supporting reasons, analysing significant 
concepts and generally applying the best 
reasoning and judgement they are capable of to 
the question they have chosen. A central concept 
of philosophy for children work has been that of 
the ‘community of inquiry’, which may be defined 
as a reflective approach to classroom discussion 
built up over time with a single group of learners. 
The ‘community’ embodies co-operation, 
care, respect and safety; and the ‘inquiry’ 
reaches for understanding, meaning, truth and 
values supported by reasons. A community of 
inquiry combines critical, creative, caring and 
collaborative thinking. 

Quiet time: 
Children are offered an opportunity to focus on 
becoming quiet and still. As part of that process 
they are invited to close their eyes, put their 
feet flat on the floor, and sit comfortably but 
with their back straight. Children are guided to 
gradually fall into stillness and silence for a time. 
This methodology enables the child to silence 
themselves and to silence the environment, in 
order to listen more intently and with greater  
self-discipline.

The methodologies detailed above encourage 
teachers to use multiple approaches during the 
GMGY lessons. Methodologies should be utilised 
in a sensitive manner, in line with the needs of the 
child and with consideration for their cultural and 
belief tradition.
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Parents and Goodness Me, Goodness You!
What is the role of the parent in  
the curriculum?

The GMGY curriculum supports parents to nurture 
a child in their family’s belief by engaging in 
a reciprocal relationship with the home. The 
curriculum enables children to explore and 
discuss their own life experiences, both religious 
and secular, and develop a greater understanding 
of these experiences through engagement with 
the home in a structured manner. Parents can 
contribute to the development of the GMGY 
curriculum and their child’s learning in the 
curriculum through giving feedback, attending 
meetings, and using the GMGY materials at home.

Schools are encouraged to invite parents into the 
classrooms to talk about their life experiences 
on a variety of topics. An example of how parents 
may be involved in the curriculum is seen in the 
strand We are a Community National School, 
which provides a space for parents to come into 
the classroom and provide children with an 
understanding of the topic they are exploring 
from a local perspective. Within this strand, 
schools are also encouraged to explore the local 
community through engagement in community 
action projects and field-trips. The curriculum 
recognises the vital role played by parents in 
supporting the school in establishing community 
links across the four strands of the curriculum.

What support material is available  
for parents?

The curriculum facilitates parents in their role as 
primary educators of their children by providing 
support materials. These materials may take 
the form of an interview, an activity, a project or 
research of a topic in order to inform the child’s 
learning in a particular area and also to facilitate 
the child in being nurtured in their belief.

The GMGY website (www.gmgy.ie) has a parents’ 
section that includes lesson outlines (Appendix 
B), access to the home link sheets and additional 
resources for sacramental preparation for 
children who are involved in making their 
sacraments. These resources inform parents 
about the aim of the lesson and support them  
to develop the lesson further at home with  
their child.

The support material for home plays an 
important role in the curriculum for senior 
classes. The family project (Appendix C) informs 
parents of the topic that is being taught and 
encourages them to contribute to their child’s 
learning through participating in the project. 
The information collected by the child from their 
parent informs and enhances the GMGY lessons 
in the school. In this way, the home is responsible 
for the belief-nurturing of the child while the 
school facilitates the expression of the child’s 
belief throughout the school day.

The Goodness Me, Goodness You! curriculum 
recognises the responsibility of the parent to 
take an active role in the belief of their child and 
aims to support the family in this role. It also 
recognises the importance of the community in 
family life and encourages families to become 
more involved in their local community.
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Teachers and Goodness Me, Goodness You!
What is the role of the teacher?

Teachers have been central to the development 
of GMGY as a curriculum since its inception. 
Whether as co-ordinators of GMGY in individual 
schools, as part of the GMGY Network Group or 
working as a team with parents at school level, 
teacher involvement has been a key facet of the 
curriculum. The inter-disciplinary nature of the 
GMGY strands and pedagogy provide a framework 
in which teachers can both be supported and 
autonomous in their planning and teaching  
of GMGY. 

The curriculum recognises the teacher as a 
positive role model for the children in their class. 
Teachers create opportunities across the school 
day for engagement between children from 
different belief backgrounds. Teachers are flexible 
in working within class and school structures to 
facilitate children’s learning within GMGY. They 
enable the child to be nurtured in their belief 
through engagement with the GMGY curriculum 
and in collaboration with the child’s family  
and community.

The teacher is actively involved in shaping the 
GMGY curriculum for the school and other schools 
through planning, contributing to whole school 
discussions surrounding GMGY and partaking in 
school and community projects that are being 
completed through the curriculum. Teachers 
support parents by sharing information about the 
GMGY curriculum, answering their questions, and 
helping parents to share in their child’s learning 
at home. Activities described by the curriculum 
enable teachers to inform parents of the learning 
taking place in the classroom, while also enabling 
each family to inform the class of the learning that 
takes place in the home.  Through the facilitation 
of inter-belief dialogue, teachers become 
informed of the beliefs represented in their class, 
are enabled to create respectful engagements 
and understanding amongst their pupils, while 
also supporting parents in the nurturing of their 
child’s belief. 
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How does the curriculum support the teacher?
Teacher voice is an important feature of the Goodness Me, Goodness You! 
curriculum. The curriculum aims to support teachers in a number of ways:

• Consultation and engagement: Through 
consultation with the GMGY School Network 
Group, teachers’ experiences and practices 
shape the curriculum. The work with the 
GMGY School Network Group is seen as vital in 
this development and will ensure the quality 
and integrity of the curriculum is upheld.

• Continuing professional development: 
Each CNS provides continuing professional 
development (CPD) to introduce teachers 
to the GMGY curriculum in their school. 
This involves supporting teachers to access 
the online material and understand the 
aims of the curriculum, exploring examples 
of the lessons and the approaches and 
methodologies that are supported by  
the curriculum.

• Lesson overviews: Overviews are available 
for each lesson on the GMGY website 
(www.gmgy.ie). These outline the aims, 
outcomes and activities for the lesson and 
the possibilities for integration across the 
curriculum (Appendix D).

• Lesson samples: Lesson samples provide 
examples of lessons that teachers can base 
their own lesson planning on. Teachers 
develop their own lessons and teaching 
schemes for planning on the basis of the 
strands and elements. The lesson samples 
offer examples of methodologies and 
resources that teachers may wish to use in 
their GMGY lessons. They encourage teachers 
to reflect on their experience of the lesson 
so that they may continue to implement 
successful strategies in their planning  
and teaching. 
 
 
 
 

• Planning tool: Teachers have been provided 
with a planning template. This enables 
teachers to plan for how they teach an 
element using the recommended methods 
(Appendix E).

• Recommended resources: Teachers are 
provided with recommended resource lists to 
accompany the lesson samples on the GMGY 
website (www.gmgy.ie).

• Postgraduate diploma: Teachers have 
an opportunity to engage in continuing 
professional development through an MTeach 
curriculum. It is envisaged that teachers will 
receive third level recognition and module 
credits for their work in the development 
of GMGY. The curriculum development 
pathway to the PG Cert/MTeach began in 
November 2015, as part of the new DCU 
Institute of Education at St patrick’s Campus, 
Drumcondra.
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Glossary
Aesthetic approach Aesthetic education is an approach to teaching and learning that 

engages students in learning about works of art and literature 
through hands-on inquiry, questioning, writing, and art making.
The approach incorporates the arts across the curriculum in a way 
that fosters a heightened awareness of and appreciation for all that 
touches our lives.

Character education Character education is a concept that encapsulates an appreciation 
that people’s rights also imply responsibilities, the development of 
a sense of conscience, the recognition of the importance of personal 
integrity and the promotion of an active tolerance and respect across 
religious/cultural divides.

Constructivist approach A constructivist approach to education is based on the belief that 
learning occurs as children are actively involved in a process of 
meaning and knowledge construction as opposed to passively 
receiving information. 

Dialogical pedagogy A dialogical pedagogy is used to describe learning processes in which 
teacher and children critically interrogate the topic of study, express 
and listen to multiple voices and points of view, and create respectful 
and equitable classroom relations.

Ethos Ethos may be considered as an expression of the aims, objectives, 
goals, values and beliefs which the school aspires to, endorses and 
preserves. Ethos also places an emphasis on the exposure and 
immersion by all within a school community to a prescribed set of 
values and beliefs. In this context, school ethos has been understood 
as the atmosphere that emerges from the interaction of a number of 
aspects of school life, including teaching and learning, management 
and leadership, the use of images and symbols, rituals and practices, 
as well as goals and expectations.

Inquiry-based The inquiry-based approach to teaching and learning puts children’s 
questions at the centre of the curriculum, and places value on the 
skills of research as well as on the knowledge and understanding 
gained through inquiry. 

Inter-belief dialogue Inter-belief dialogue refers to cooperative, constructive and positive 
interactions between children of different belief backgrounds.
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Interpretive approach to  
religious education

The interpretive approach aims to provide methods for 
developing understanding of different belief traditions that  
can be used by all children. It enables children to learn about  
religions and belief systems while not promoting nor undermining 
those beliefs. The interpretive approach takes account of the 
diversity that exists within religions and belief systems, as well as 
between them, and allows for the interaction of religion, belief and 
culture within the classroom. 

Lesson The GMGY curriculum understands a lesson as a sustained period of 
teaching and learning. The curriculum has presented each lesson as 
approximately one week’s teaching and learning time, however it is 
understood that this time may be reduced or extended depending on 
the learning needs of the child. 

Methodology Methodology comprises the principles and methods used by 
teachers to enable children to achieve the desired learning.  
These methods are determined by the needs of the child in order  
to support their learning.

Multi-denominational 
schools

Multi-denominational schools uphold, respect and accept  
equality of beliefs and celebrate diverse lifestyles held by  
children, parents, staff and members of the wider community.

Patron’s programme/curric-
ulum

The patron’s programme/curriculum refers to the programme or 
curriculum developed by a patron to underpin and promote the 
ethos of their schools. The Education Act (1998) recognises the legal 
right for patrons to design, supervise, implement and teach their 
programmes/curriculum during the school day. 

Pedagogy Pedagogy can be understood as occupying the middle ground 
between the child and the curriculum. It refers to all of the teacher’s 
actions or work in supporting children’s learning and development. 

Philosophical perspective Philosophical perspectives are worldviews that define the nature of 
the world, the individual’s place in it, and the possible relationships 
to that world and its parts. 

Philosophy for children Philosophy for children is an approach that aims to teach  
reasoning and argumentative skills to children. The approach 
advocates that teaching children reasoning skills early in life greatly 
improves other cognitive and academic skills and greatly assists 
learning in general.

Pluralist epistemology A pluralist epistemology refers to different ways of knowing and  
different methodologies for attaining a broad understanding of a  
given topic.

Glossary
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Appendix A: Goodness Me, Goodness You!  
guiding principles
The following guiding principles should assist 
schools in planning for and using the GMGY 
programme and guide the development and 
review of the programme. These principles are 
informed by the Primary School Curriculum (1999), 
and by Aistear: the Early Childhood Curriculum 
Framework (2009).

They take account of the Toledo Principles (2007) 
and the particular ethos of Community National 
Schools. They have also been informed by the 
experience of teachers, principals, and boards 
of management in all primary schools who have 
been engaging with an increasing range of belief 
and faith communities, their families, and  
their children.

Community National Schools seek 
to nurture the development of the 
whole child, and they value all 
dimensions of the child’s family and 
community life, including beliefs  
and religions.

The GMGY programme is a practical expression of 
that support. It emphasises the important role of 
religions and beliefs in children’s lives and helps 
to nurture those beliefs.

Parents are the primary educators 
of their children, and families and 
communities are responsible for 
passing on traditions, values and 
beliefs.

The GMGY programme seeks to complement that 
important work. Parents and families have an 
important role in supporting GMGY in schools.

Respect for and celebration of the  
different beliefs of children is 
central to the ethos of a Community 
National School. This is mirrored 
in the GMGY programme and the 
facilitation of inter-faith/belief 
conversation.

The programme aims to contribute to the 
development of Ireland as a pluralist society 
based on an appreciation of the value of different 
languages, cultures, ethnicities, religions and 
belief systems, and of the interaction  
between them.

The GMGY programme is developed 
with school communities in a process 
of engagement with partners.

Teachers and principals working with the 
programme are also shaping it through their  
reflections and observations, as are parents and 
children through their feedback. All of the schools 
share the Community National School ethos and 
contribute to it in their own unique way. The 
programme needs to be flexible enough to evolve 
over time, and to support the particular needs of 
each school.

The guiding principles are the core values that 
inform and guide the teaching and learning 
of GMGY in our schools. They are intended to 
be ‘lived out’ by all members of the school 
community. These guiding principles are now 
expressed through the voice of the child, the 
parent, the teacher and the school principal and 
in so doing, provide guidance on how to ‘live out’ 
the GMGY guiding principles.
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Appendix B: Lesson outline for parents
First Class/Term 1/Lesson 9

What we’re doing?

• Story: Stories That Bump Into 
Each Other 

• Song: What the Story Will Be 

• Conversation: Chatting about  
the fairytales 

• Worksheet: Story Jumble 

• Activity: Story  
Comparisons/Fairytale Role-Play 

• Quiet time 

At School

1. Listening attentively to the story. 

2. Chatting with teacher and class 
about when stories “bump into” 
each other and about the stories 
we like to tell about ourselves. 

3. Thinking about our favorite 
fairytales and why we enjoy 
listening to them. 

4. Singing about the story we are 
going to read and listen to. 

Why?

To offer children an opportunity to 
engage with different cultural story, so 
that they may develop as story-tellers 
and listeners. 

Where appropriate, and with the help 
of the family, to grow in appreciation of 
the stories of their various religious or 
reason-based traditions.

At home

• Talk to your child about the story 
of their life and explain how your 
life story and your child’s life story 
are connected. 

• For parents of a faith tradition, 
tell your child stories that are 
important to the faith tradition 
from which they come. 

We love to listen to stories. We close 
our eyes and imagine what is going to 
happen next. We like to hear about our 
favorite characters.

When it is quiet time we sit, quiet  
and still…
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Appendix C: Family project

Name:                                                                                     

Age:

Class:

Make a list of the celebrations that you have celebrated in the past:

1.

2.

3.

Make a list of the celebrations that you will celebrate in the future:

1.

2.

3.

Celebration (future):

Who will be with you at the celebration?

Where will the celebration take place?

Write about what will happen on the day of the celebration.

(You might like to draw a picture.)

My Celebration Narration
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Appendix D: Lesson outline for teachers
First Class/Term 1 /Lesson 9 

At a glance:

Story: Stories That Bump Into Each 
Other 
Song: What the Story Will Be 
Activity: Story Comparisons/Fairytale 
Role-Play 
Conversation: Chatting about the 
fairytales 
Worksheet: Story Jumble 
Quiet Time

Learning Outcomes:

That the child be enabled to; 

• Explore the ways in which stories 
can become interconnected 

• Recognize that our lives are “our” 
stories and our lives, like our 
stories, are intermingled 

• With the help of the family, 
experience significant stories, 
associated with this time of  
year, that relate to the faith 
tradition from which the children 
come from. 

Curriculum Links:

English: To enable the child to 
develop an awareness of the 
richness and diversity of reading 
material available and read from 
a variety of texts of gradually 
increasingly complexity 

Drama: To enable the child to 
explore, clarify and express ideas, 
feelings and experiences through  
a range of arts activities

Aim

To offer children an opportunity to 
engage in telling story so that they may 
develop as story-tellers and listeners. 

For children of a faith tradition, to grow 
in appreciation of the stories of their 
various religious or secular-faith based 
traditions.

Quiet Time:

Goldilocks and Red Riding Hood 
whisper quietly in the woods. 

The bears and the wolf cannot  
hear them.

They are quiet and still.
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